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NOTICE !

We are making a change in protocol.

From here forward, we will say KWAN MV in
place of OSU

The fawmiliar title for Grandmaster Anderson in
the Kwanmukan is NOSA. Use HANSHI only in
outside situation, and when you are referring to
him in the presence of persons not of our style.

This is following a direct request from
Grandmaster Chull Hee Park

KWAN MV!
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For your archives!

Picture of Grandmaster Park (left) practicing with
“National Treasure” Tuck Kee Song

Pages from Grandmaster
Park’s book published in
early 1950s

Note the perfect stances
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The martial arts too often attract those who are quite excessively self-
serving, power-hungry or ego hungry to know or care about preserving
the fullness of the classic martial arts and their relationship to humanity
and who don’t care at all about leading for the good of the humanity.

We need leadership that has a strong vision arising from a mixture
of fine intellect and fine temperament, with extensive training in the arts
and a deep understanding of what is and what is not respectable and allow-
able, in the context of our times and culture.

We should know what we preserve and why. Preservation of garbage
is not necessarily a virtue. Loss or destruction of valued knowledge
through neglect and forgetfulness is similarly not necessarily to be
admired.

Tainting traditional belief by re-imagining history, perceiving it with
a strict, narrow perspective, is near neo-paganism and at best is intem-
perate politics and totally. narrows one’s theological perspective.

Understanding the criteria for the valuation of worth, in the sense of
establishing priorities of preservation, and the subsequent duty of pass-
ing knowledge on to new generations, is vital in the formation of the stan-
dards for any strong philosophical institution, martial arts or otherwise.

Institutions of higher learning such as the universities of the West
have long studied the implications of the understanding of values and con-
cepts and the resulting discrimination and aberrations of culture arising
therefrom.

The philosophy that the Kwanmukan uses to set the direction and
goal for the training curriculum is similar to that necessary for the estab-
lishment of a university of learning. We in the martial arts should think
and plan in the same manner as the universities, with the exception that
we are more inclusive, in the Eastern sense. incorporating the body as a
main facet of the mind.

The idea of a conceptual framework is not complex or difficult to
grasp. Through proper study it become increasingly clear and relevant,
and, in the end, vital; especially if the components are defined and under-
stood in the context in which they are used. For example, the idea of a
schema as a base for perception is defined in the proposition of Jean
Piaget in his presentations on Developmental Schema, referenced in the
End Notes of the Prefaces of the Kwanmukan Manual

Our Conceptual Framework, viewed though the study of the philo-
sophical direction of the society, guides the establishment of our system
and standards. The subsequent gradings and accompanying statistical
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analysis of our students advancement, lead to amplifications, diminishings,
or corrections of our standards necessary to accomplish our strategic goals.

Because of this absolute need to develop philosophical direction and tech-
nical discrimination and thereby establish values worthy of our antecedents
and culture, it is imperative that our teachers have a firm grasp of where we
are and to where we are directed, even if they have to learn “it” by rote mem-
ory and regurgitate if later when a more complete understanding may be pos-
sible.

For this reason, some time ago, an oblique tenet was accepted, which
contains allusions which we hope will be completely understood in the light
of future learning.

We use bunkai analysis and synthesis in the Cartesian manner. We incor-
porate circle and point concepts, avoiding the limitations of linear study paths.
We enable the quantification of orderly and related integrated practice pursu-
ing non-sport related incrementalization and verification in grading. We form
the foundations of kata through kumite and structure the values needed to ful-
fill functional philosophy.

We propose a conceptual framework consisting of:

1. The body - referred to as the (gene-form)
2. The schema- referred to as the (schema-form)
3. The body of shared knowledge - referred to as the (Meme-form)

The gene-form, the schema-form,the meme-form, taken as a group con-
stitute a conceptual framework This conceptional framework is manifest
through standards and indicators

The above should be studied until you completely understand it.
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KWANMUKAN SOCIETY OBLIGATION FOR THE DAN DIPLOMA
1  in the presence of this society and the here present
yudansha of the organizations represented, and in consideration of receiving the grade of
Dan, do hereby and hereon solemnly and sincerely pledge that:

1. I will not remove this black belt, now vested in me by this Society, or replace it with
one of any other color - in any art in which I have been properly invested by the
Kwanmukan, when suited up in GI and will refuse orders to do so given me by any
teacher or organization not of the Kwanmukan.

2. I will be loyal to the society and will control any defiant or rebellious spirit,
submitting to the discipline and preestablished order of the society so far as it is
consistent with my God, country, or family

3. I will never attempt to form a lobby within my Shihan’s group to attempt to
personally force a change to any situation, but will discuss any problem with my
direct sensei for submission to the Shihan Board for consideration and judgment. I
will abide by the resolution of all problems and conflicts as decided by the Shihan
Board and upon receiving their judgment, will consider the contested matter closed,
accepting the decision handed down without any further discussion.

4. 1 will observe all protocol as presented by the Kwanmukan Society, always deferring
to and respecting elders and seniors.

A. T will respect, and follow to the letter, behavior and uniform requirements, so far as
I am aware of them.

B. In the event that I might want to visit or train at other Kwanmukan dojos, I will
abide by the advice and consent of my Shihan, who is aware of the proper protocol
for the same.

C. In the same manner, if I want to participate in competitions I will again abide by
the advice and consent of my Shihan.

D. I will not be present at, participate in, or award any grade or certificate of rank

without the direct knowledge and authorization of the Kwanmukan.

5. 1 will honor and advance the principles of the Kwanmukan Society, studying them
diligently so that I might have a full understanding thereof.




10.

11.

12.

13.

I will always be considerate of and properly attend to my family, spouse, and children.

I will never cheat, defraud, or damage the reputations of any fellow of the society or
their family.

I will support the Kwanmukan Society and lend aid to all worthy and distressed
Society Members, if it does not hurt my family or business and is legally justified.

I will be present at all society functions to the best of my ability so far as I am able to
comply.

I will not reveal the special teachings of the Kwanmukan, including the structure of
the society, standards and secrets of any and all degrees or the Society’s esoteric
teachings, to any person not so authorized to receive them.

I will not associate socially with or visit with persons currently under sentence of
suspension or expulsion from this Society, unless direct permission has been granted
me to so do.

I will not, if suspended or expelled from the Society, use the name of the Society,
reveal the secrets workings of this organization or any of its system, operations, or
functions, including standards and secrets of any and all degrees.

I will not participate in, be present at, or award any certificates of grade.except under
a legally constituted panel formed under charter from the Kwanmukan, whose
presence includes at least one holder of an Investiture Certificate from the
Kwanmukan, or under special written dispensation signed by. the Director of the:
Kwanmukan.

Furthermore, I, of my own free will and accord, do
agree, upon receiving this certification of grade, that I will comply with, conform to, and
obey the aforesaid obligations repeated publicly by me hereon, agreeing to the following
sanctions or penalties for willful violation of my obligation.

1.
2.

The penalty of suspension or expulsion

Of having my name expunged from the records and no longer being recognized by
this Society.

Of having all grades given me withdrawn and revoked, in which case I agree to return
all certificates and badges, manuals, instructional material and other items given to
me.

I take this obligation from my own free will and in the presence of the Kwanmukan society,
and may it stand as my statement of accord and be recognized by all persons present.

4.

® N o @

WITNESSED: .. e e e e e
WITNESSED: . .. e e e e

Parent: . e e e e e
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DUTIES OF THE SEMPAI

The Sempai:

1. Manages the general order of the dojo, including overseeing the protocol
for guests and newcomers to the facility, and conveys messages from and
to the Sensei

2. Instructs beginners in uniform requirements and behavior protocol

3. Communicates orders loudly and clearly so that all can hear and
understand

4. Ascertains that floor protocol is followed

5. Lines up the class in the proper protocol for presentations and
instruction

6. Calls the class to order and to rest

7. Assures that the proper training aids and equipment are on hand for
instruction

8. Observes the Sensei and announces when the Sensei comes onto deck,
allowing the students to prepare themselves appropriately

9. Sees to the relevant needs of the Sensei as required

10. Is observant of time strictures and alerts the Sensei accordingly

10



Addition # 1 to Kwanmukan Manual

OPENING AND CLOSING PROTOCOLS

7 ; 7 i

DOJO OPENING PROCEDURES OPENING
When the Sensei arrives on deck the Sempai commands: MO-DO-T-TE (Line Up For
Opening). At times other than the opening, the command used is: NARANDE (Line Up).

Another and final call is made by the command: SEIRETSU (Line Up For Bow). When all
are in place the commands are as follow: SHOMEN NI REI Bow To Front SENSEI Bow
To Instructor NI REI

Opening Class: There are two form to open class, the short form and the long form. We
will describe the short form first.

SHORT FORM OPENING

The students form a line in the proper protocol and the Sempai announces the SHOMEN
NI REI and the students and Sensei bow to the front. The Sensei then turns to face the
class and the Sempai calls SENSEI NI REI, and the Sensei and class bow to each other.

The Sensei then seats the class in leg crossed (lotus) fashion.

After the class'is properly bowed in and is seated, the person in charge instructs the group
by querying the Sempai.

The query proceeds as follows
a. Sensei- Are youa Sempai?
Sempai - 1 am accepted as such by this society
b. Sensei- How do you know yourself to be a Sempai?
Sempai - By my responsibilities and obligation
c. Sensei- Give the responsibilities of a Sempai?
Sempai - The responsibilities are recited verbatim in order

d  Sensei - To the class: It is important for you and your fellow karateka that you
comprehend fully and act faithfully in the completion of your responsibilities

e. Sensei - To the Sempai.
1) Have all the requirements necessary for class been met?
2) Have all present been properly checked and their presence recorded?

3) Class is ordered to arise and general instruction proceeds?

11
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LONG FORM OPENING FROM SEIZA POSITION.

The formal opening long form may be used or the short form, at the option of the Shihan.

To start class the instructor says "Keko hajime mas" (KE-KHOE) and goes to the front of
the class standing in front of the flags and pictures. He should be close to and with his
back to the wall.

Waiting until everyone has lined up, he steps forward until he is approximately halfway
between the wall and the lined up class, stopping there and turning 180 degrees to face the
wall. Pausing briefly, he then kneels down, left knee first, and the feet are crossed right
over left, the back and eyes are straight with both hands open,(palms up, on the thighs.

The next step depends on which students are present. If assistant instructors are present,
the procedure varies. For example:

If there are no assistant instructors, after the instructor sits in seiza, the first person in the
line says "Seiza" loudly and clearly and immediately drops to his left knee and sits in seiza
position and the students do the same. It is important here that as soon as the first person's
left knee touches the floor the next person's left knee immediately goes to the floor and
he/she assumes seiza; this continues until everyone is kneeling. It is important that
everyone moves smoothly and quickly, one after another., in order not to keep the

- instructor waiting. Now everyone should be sitting with back straight and focused straight

ahead.

Let's assume that the Sensei is leading the class and John Karateka is assisting. After the
Sensei moves to the center of the room and kneels, John, who is standing at the side with
his right side toward the front wall, will wait until the Sensei kneels with his hands at rest
before he himself kneels. If there are two assistant instructors, they would both wait until
the Sensei finished kneeling and then they would kneel almost together, the second waiting
until the first's left knee touches the ground before he begins to move.

The karateka in the instructor line never announce "Seiza" to the rest of the class unless
the first karateka in the line of students forgets. It would then fall to the least senior of the
assistant instructors or the one on the left end of their line. "Seiza" is normally called by
the first person in the line.

To begin class the assistant instructor line should consist of no one under yodan. If there
are other first, second, or third dans present, they belong in the main line. If kyus, a
shodan, nidan and one sandan are present, the third dan would go to the assistant line, the
rest in the regular line. A second dan could sit in assistant line if the rest of the class was
made up of first dans and kyu grades. Usually, only the senior second dan present goes to
the assistants line; a first dan would go to the assistant line only if he was the only first

dan present along with low kyus or if it was a strictly junior class, assuming the dan is an

12
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adult. No one under first dan can sit in assistant line. Adjustments can be made by the

instructor before he goes to the center of the room to kneel.

8. Let's go back a few paragraphs. Everyone has just finished kneeling into seiza. The
instructor then says, "Mokuso" (pronounced 'Muk So)' loudly and clearly and everyone
closes their eyes and breathes deeply for about one minute. The instructor says "Mukuso
Yame" and everyone then opens their eyes. The Instructor then says "Shomen Ni Rei"
(Bow to the front)

9. Everyone bows by first placing the left hand and then the right hand on the floor with the
palm, fingers and thumbs flat and the tips of the index fingers and thumb touching, in the
same manner as the beginning of the Kwanku kata. The bow is low, almost touching the
hands with the forehead. This position is held for one second. At this point be aware of the
person directly to the right, all the way up to the senior student. When the instructor arises
from his bow, the senior student, who is cognizant of the instructors actions, begins to rise.
Then the next student, who is aware of the seniors movement, starts to rise, and this
continues like a chain reaction.

10. The instructor, who still has his back to the students, now turns to face the class by placing
his hands on the floor.and turning his upper body to the right, lifting himself up slightly
with his legs remaining crossed. Turning himself around to face the class he again places
his open hands palm down on his upper thighs. The senior student in the regular line then
tells the class to bow. What he says depends on who is instructing.

11. If the chief instructor is teaching, he says, "Sensei Ni Rei", and everyone bows, rising as
before, in order of rank. The chief instructor is the only one called Sensei - everyone else
is called Sempai ('Sem-pie' = senior).If a very high and honored dan is there, you should
say, "Shomen Ni Rei". The chief instructor sits between the high dan and the senior
assistant instructor (on a line between then and slightly closer to the high dan).

12. The instructor then rises, right leg first, and leads the class warm up. He usually he has
someone else do it. If someone else is told to do it, he then rise and everyone else would
wait until the assistant says, "Everyone up." Then, they rise, right leg first.

LONG FORM CLOSING FROM SEIZA POSITION

1. The instructor says "Keko O-Rei Mas", meaning that everyone should line up. The
instructor moves to the front of the room, faces the class with his back almost against the
wall, and waits until everyone lines up. He can now make any adjustments in the line-up or
assistant instructor can. The instructor then walks halfway toward the class, turns towards
Funakoshi's picture, pauses briefly and then kneels and sits as described before. Assistant
instructors, if present, kneel next.

13
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2. The senior student in the main line then says, "Seiza", loudly and clearly, as before.

Everyone then kneels as previously described and the instructor says "Mokuso" and
everyone closes their eyes and meditates for about 30 seconds to 1 minute.

The instructor then says, "Mokuso Yame", and everyone opens their eyes. The senior
student in the main line then loudly and clearly recites the "Dojo Kun" . Everyone, except
the instructor, repeats this in unison. This includes assistant instructors. The senior student
in the main line then says the first proposition of the KUN and everyone except the
instructor repeats in unison. The senior student keeps reciting each sentence of the dojo
kun and the class repeats it each time until done.

The instructor pauses briefly and then says, "Shomen Ni Rei" and everyone bows to the
front. This bow is held for 1 second. Everyone then rises from the bow in succession as
before, starting with instructor. The instructor, still kneeling , turns to his right to face the
class as described before. The senior student in the main line waits for the instructor to
settle down and then says, "Sensei Ni Rei," or "Sempai Ni Rei," as required. Everyone
bows. (The instructor can say, "Thank you," before bowing if he chooses.) The class rises
in order.

If there are assistant instructors present, the senior in the main line says Sempai Ni Rei",
and the assistant instructors put their fingertips on the floor, lifting themselves up while
still kneeling and shifting to face the main body of the class. Simultaneously, the class

- shifts in the same manner to face the assistant instructors. This is done rather.quickly. The

senior student then says, "Rei" and the class assistant instructors bow to each other,
starting with the senior assistant instructor and proceeding quickly and smoothly
throughout the rest of the class, everyone shifting back to their proper positions. Sensei
does not bow at this time. However, if an assistant instructor is leading the class, then he
will also bow . (An "Kwan Mu" can accompany each bow if desired.)

At this time, the instructor usually says a few words. This lasts for no less than 1 minute to
5 minutes and can involve any subject from general news and information to a full blown
karate lecture. The instructor then rises, right leg first and walks to the exit of the practice
area, bows and exits. During this time, everyone else is sitting perfectly still. Beginners are
permitted to squirm slightly, but even this is discouraged. Yellow belts and above are not
allowed to squirm, slouch, or lean forward.

The next highest rank then rises and exits in the same manner, and this continues until
everyone exits. All students must wait until the first several highest ranking students have
left completely before they can begin to rise and exit. After this, the class exits more
rapidly, not waiting until the person before has left completely, as they did with the
instructor and the assistant instructors.

In the Kwanmukan, the exit is to a protocol position on a line adjacent to the tatami to
which the highest kyu proceed to thank the lowest dan in line until all have passed by the
highest dan.

14
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The Conceptual Framewor. k

NOTICE !

We are making a change in protocol.

From here forward, we will say KWAN
MU in place of OSU.

The fawiiliar title for Grandmaster
Anderson in the Kwanmukan is NOSA.
Use HANSHI only in outside situation, and
when you are referring to him in the
presence of persons not of our style.

This is following a direct recommendation
from Grandmaster Chull Hee Park.

KWAN MU!
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Welcome from the Director
George E. Anderson, Hanshi

Pear Kwanmuvkan mewmber,

Since the start of our organization | have
had the confidence that we would be one the
greatest
organization in
the world. | can
remewmber driving
home from a

tournament with
my teacher 1l Joo
Kim and complaining that everyone was
being taught to be a champion except wme. He
replied that | did know know my own
technique and that | would be one of the
greatest teachers in the country and that
he himself was constantly learning from wme.
Once when we were practicing Pinan Five at




1997 Kwanmukan Symposium

the Fairlawn gywm, 1l Joo asked the class for
the meaning of starting pull-ups actions of
that form. When | spoke up, saying that
they were the water-flow block, he
responded with “that to.” After class he
asked wme to explain to him what that
meant.

We have come a long way and have an
illustrious history in our own work. We
have indeed been fortunate that the lineage
through which our techniques have been
inherited has recognized our efforts and is
continving to add to our knowledge. | really
thank all the people that | have learned and
inherited from, especially Grandmasters
Chull Hee Park, Nam Suk Lee, Masafuwmi
Suzuki, Sadaki Nakabayashi, and Robert
Trias and | will never forget Il Joo Kim and
Pong Choo Choi. They are a part of my
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heritage and yours too.

For this seminar | have included additions
to the manval- but without the final
illustrations that will be a part of the fully
published work. Read the material carefully
and if you can understand the depth of the
concepts therein, you yourself are well on
the way to the mastery of the arts.

The Kwanmukan is large and dispersed,
consequently it is difficult to assewmble all
the mewmbers at one time. It is also true
that the student rely on their shihans fo
make sure that their knowledge and
instruction are up to date. Look at the
organization of the church, if there were no
bible and no catechism, and historical
knowledge was weak, what would the
minister have to interpret and over what
would he minister? You cannot rely solely
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on inherited mewmory or on casuval
interpretation of what | have presented to
you, but must see and hear for yourself so
that you can add your understanding to the
shared knowledge of the style.

That is what | did and you have benefited
from it, don’t deny others what you have
had been given so freely.

| have included some pictures that you
might not have in this addenduwm; the
completed work will be full of thew.

Please enjoy the symposium and ask about
all that you do not understand.
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PROFESSOR SADAKI NAKABAYASHI

Professor Sadaki Nakabayashi, holder of the eight degree black belt was one of highest
ranked active Kodokan judoka in the world. During his life time he lost only 4 matches.

He received his first promotion to Black Belt at the age of sixteen and on each successive
year following he was promoted to a higher dan. He was the All Japan college champion in the
second degree class in 1935 and held the title for for third and fourth degree classes. Visiting
China as a young man, he competed and won the mainland Chinese Kung Fu Championships.
He was a former chief instructor of the Japanese Imperial Guard, a chief instructor of the Tokyo
Metropolitan Police, a chief instructor of the Japanese Imperial Army and an instructor of the
U.S. Armed Forces and West Point.

Professor Nakabayashi was a senior technical director of the Kwanmuzendokai International.
One of the last events before his untimely death was to represent technical judo at the First
International Law Enforcement Seminar at the University of Akron, Ohio and meetings at the
Center for the Martial Arts.

GRANDMASTER ROBERT A. TRIAS
Director, United States Karate Association

Grandmaster Robert A. Trias passed away in 1989. He was an internationally recognized
9th Dan in Karate and 6th Dan Kodokan Judo, opened his first dojo in Arizona in 1946 and
continued practicing karate for 50 years and judo for 39 years.- At the time of his death, his
association maintained alliances with many international organizations and had strong activi-
ties in Okinawan kobudo, koshiki kumite karate and law enforcement training.

Grandmaster Trias was responsible for the development of karate in its present form in
the US and the USKA tournament structure was. at one time the greatest in the world. Almost
every competitor of note in his era was a past USKA Grand Champion. His mentorship pro-
duced many famous karateka such as Phil Koeppel, George Anderson, Patrick Hickey, John
Nanay, Tokey Hill and John Linebarger. His great insight and sponsorship led to the found-
ing of the USA Karate Federation, the present National Governing Body for karate in the
United States of America.

The passing of this giant in American martial arts is respectfully note by all who had the
privilege to associated with him and we offer our condolences to his family and students. He
will not be forgotten.

MASAFUMI SUZUKI, OKINAWA GOJURYU, 10TH DAN HANSHI

All Japan Koshiki karatedo Federation, Chairman
All Japan Budo Federation, Seibukan academy,

Principal President, Ryochi Sasakawa

Grandmaster Masafumi Suzuki passed away in Taiwan in June, 1992.
The funeral was held at the Seibukan in Kyoto, Japan. George Anderson
and Pat Hickey represented the United States. Mr. Anderson held 9th Dan,
Hanshi by Master Suzuki. He was given the position upon the Death of
Grandmaster Robert Trias, a close associate and partner. It was the stated
wish of Master Suzuki that Hanshi Anderson assume the successorship to
Robert Trias and the leadership of the USKA.
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BEST WISHES TO ALL COMPETITORS
FOR A GREAT SEMINAR

from

GRANDMASTER CHULL HEE PARK

Founder of Kang Duk Won
& Korean Kwon-Bop Karate Federation
First President of the Korean WUKO Federation
Grandmaster Park is a direct student of In Byung Yun,
an associate of Kanken Toyama
and a noted Shihan of the Toyama’s Shudokan

GM Park & Korean competitor at
WUKO Women’s Cup

As a young officer in the
Korean Army
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The Boss (Hanshi) being a real hoss

Working on top

Really on top of things

The great lessons:
Work, Climb, Balance,
and don’t be afraid of heights,
and of course,
always look good!

A balancing act ( a 45 ft. section of gutter)
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Up the stairs in Japan
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NOTES ON GENERAL KWAN YU

1. Secret Societies. Daraul,Arkon. Citadel Press Book, Carol

Publishing Group, 1962

Secret Societies - Tongs of Terror 234-235

...But one secret society’s activities could give birth to another. It was in the
struggle against the Yellow Turbans that Kwan Yu took an oath with two
other warriors to liberate the country from them. His activities caused him to
become deified as the God of War, and the patron of yet other secret
societies, among them the Triad Cult.

2. A Dictionary of Chinese Symbols, Eberhardt,Wolfram - Translated

from the German by G. L. Cambell. Rutledge& Kegan Paul,
1986

Guan-di

Guan Yu was one of those who helped Liu Bei to become
Emperor of West China and to found a short lived dynasty there
in the 3rd century AD. Guan Yu was subsequently given the
honorific name Guangong. He fell from power after the death
of Liu Bei, but was gradually elevated to divine status in the
centuries that followed. Until quite recently, temples to Guan-di
(his name as a god) were to be found in almost all of China's
larger towns. He was venerated as a god of war, and also as a
god of justice and righteousness: parties to a dispute often took
their case to his temple to be settled. In the Chinese theatre he
is a main protagonist in the many plays based on the 'Romance
of the Three Kingdoms'. ...
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The Conceptual Framework

THE CONCEPTUAL FRAMEWORK

OF THE KWANMUKAN
IN SIMPLIFIEP FORM

PROPOSITION

V¥ The Kwanmukan embodies a CONCEPTUAL FRAMEWORK which is
postulated from the following components:

GENE-FORM refers to the complete body system

SCHEMA-FORM refers to the perception and recognition
mechanism

MEME-FORM refers to all the shared knowledge available

V¥ This CONCEPTUAL FRAMEWORK is internalized or inculcated by
the practice of the Kwanmukan standards

V¥ Proof that the STANDARDS have been correctly internalized is
seen in the presence of specific INDICATORS.

V¥ Testing looks for and examines the indicators displayed.
VW The goal 1s to invoke a positive COGNITIVE RESTRUCTURING

V¥ The cognitive restructuring allow the construction of a virtual
reality which is as a vital tool for comprehension in the
martial arts.
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THE CONCEPTUAL FRAMEWORK OF THE KWANMUKAN AND RELATED ISSUES

This work was begun with the goal of setting out the university
required conceptual framework. As it developed, it became quite
clear that our framework was simple and complex simultaneously,
and included concepts difficult to understand unless the reader fully
comprehended the terms used. This complexity is analogous to rela-
tionships of the diameter and circumference of a circle, easy to see
but the exactness is hard to find. The esoteric terms of the martial
arts are imbedded in the practitioner and fall into that category of
things that are hard to codify because they are known instinctively.

A fine illustration of this instinctive thing is found in the Zen
story of the man who had difficulty in describing his father exactly
enough so that another person could recognize him; however, he
could standing on a street corner in China watching people and
amid the millions of people, he could recognize his father instantly.
This is not to be confused with the story of the two South American
diplomats who spoke only Spanish, and when visiting Washington,
D.C. became lost in the city. The attaches called their embassy for
direction and were asked to look at the street names on the corner
so that the embassy could figure out where they were. After looking
at the sign, the fellows reported back that they were on the corner of
“Walk” and “Don’t Walk.”

When this essay was read for proofing, the feedback was that
although it is a excellent work that explores topics vital to the mar-
tial arts, it might be difficult for the uninitiated practitioner to read
with understanding.When the eminent physicist Steven Hawkins
was writing A Brief History of Time he was warned by a publisher
“that a use of formulas would drastically reduce...[the] readership.
He took a chance by ignoring the modern mandate that all books
should be written for the ninth grade level

For us, this brings to mine a story about a lifeguard and his
charges bent on enjoying the water. The guard should be aware of
the pollution content, the temperature, the strength of the current,
etc. The charges just get wet, that’s all. The purpose of this allusion
is to show that if the leader knows the content, then the charges can
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enjoy themselves with confidence. If the charges desire to know
more, then the knowledge base can be expanded. In karate terms,
this means that if the Shihan is in the know, then how much you
want to know will be up to you. But, the Shihan must be in the
know. So this is written for all you budding Shihans.

In any event, I was requested to extract the gist of the essay to
assist easy memorization. The results of that distillation is seen
above in the previous pages.

In this complex treatise, I attempted to avoid “the primary barrier
to understanding the origins...[of the martial arts], ...the lack of
appreciation of the semantic and cultural distance that separates
modern translation[s]...from the original...texts.” [Robert W.
Funk,1986]

As much of the work is research and citation, I am mindful of the
comment, of Samuel Johnson when he told a would-be writer

"Your manuscript is both good and original, but the part that is
good is not original, and the part that is original is not good."

George Edward Anderson, 10th Dan Hanshi
Akron, Ohio, USA 1997
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TERMINOLOGY

Terminology

GENE-FORM

SCHEMA-FORM

MEME-FORM

CONCEPTUAL FRAMEWORK

STANDARDS

INDICATORS

COGNITIVE RESTRUCTURING

INCULCATION

FACTOIDS

CONNOTATION

COGNIZE,

CONFRONTATION RESOLUTION

The entire physical system developed from the
basic physical unit of heredity

An underlying organizational pattern or
structure. In Kantian epistemology, a concept,
similar to a universal by which an object may be
apprehended.

A cultural item [memory] that is transmitted by
replication in a manner analogous to the
biological transmission of genes—Webster;
Element of culture or system of behavior that
may be considered to be passed from one
individual to another by non-genetic means, ie.
esp. imitation—Oxford World Dictionary.

The statement of the system, structure, and
philosophical concepts necessary to achieve
stated objectives

Formative techniques and ideas that are
practiced which enable the inculecation or
internalization of desired values

The pertinent particulars of the evidence
showing that the standards are correctly in place

Changing the way one views events
Learning by osmosis, saturation

Bits of unsubstantiated information that trigger
the search of the schema base for a recognizable
pattern to which they can refer

A set of attributes constituting meaning and
necessary for determining the applicable patterns
of comprehension

Recognition of innately given principles that are
further articulated by experience to yield the
mature system of knowledge that we possess

Social. Crisis intervention techniques,
disagreement and problem solving methods,
physical, and psychological
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IDENTIFIABLE ERAS OF MIARTIAL DEVELOPMENT

In our discussion of karate we allude to historical concepts or
events, the understand of which depends on the comprehension of
the frame of time to which they are applicable. The separation of
karate from the reference to the Chinese hand to the concept of the
empty-hand is one such occurrence.

To facilitate the understanding of information referred to and
enhance learning, we have identified four major eras of what I call
change of connotations in the martial arts. You can simply call them
eras of martial arts development. These eras are not universally
fixed but their determination is the studied opinions of many
eminent scholars of the arts.

The four eras are:

The MODERN ERA (1970 - present

Defined by the presence of the media, television and cinema, marketing,
medals, money, media coverage, are the keyword here.

The TRADITIONAL ERA (1946-1970)

Extends from the end of WW II to the Modern Era, when the values of
other Japanese martial arts came in. Sports competition catch on, style
organizations and national federations come into existence. Originators
of the styles become difficult to access.

The OLD MARTIAL ARTS ERA (1890-1946)

The arts moved to Japan and assumed different values, sports entered
the arts, katas changed, regular class teaching began and students could
still access the masters for instruction.

The HISTORICAL ERA (1890-back)

In this era, the separate and distinct characters of the various disciplines
were not clear, combat utility was stressed, and transfer of information
from one group to another was difficult, limiting shared knowledge. ll
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THESIS: THE CONCEPTUAL FRAMEWORK AND ITS
ROLE IN THE DEVELOPMENT OF THE KWANMUKAN

For many years I have traveled throughout the world teaching and
studying the martial arts. I enjoyed imposing positions of responsibil-
ity and command from which revealed unrivaled perspectives of func-
tional and philosophical martial arts. It would be an understatement
to say that I was surprised at the view from the top. I recognize now
that if my preparation had been more complete, the theories uncov-
ered through my unrestricted explorations should have been antici-
pated. The problem for me was that “preparation.” If one does not
know what one is to encounter, and your guide doesn’t either, where
to you begin and to where do you go? Remember President Jerry
Ford”s comment? — “If you don’t know where you're going, any road
will get you there.”

Where to begin and to whom to trust your education is a big per-
sonal question. We can help you find your answer. Our students take
good advantage of information carefully gathered and prepared by
our research groups to determine their course of study in the arts,
and make their quality of life relevant to, and integrated in, a
rewarding daily existence.

The quest for integration and relevance is the same all over the
world, and the issue would arise in almost all my discussion with
noted masters. The recommended methods of attaining integration
and relevance and achieving the necessary “awakening” varied wide-
ly, but a consistent thread appeared to link all the schemes.
Discussed doctrines would not condemn the misdirected principle
that in certain situations, the sacrifice of principle at the altar of
result might be acceptable. To allay that unprincipled concept, a
restorative was proposed— that we should simply act without a
regard for the result of the action.

Considered further was the principle that the vehicle that one
selects for a journey is not as important as the arrival to a
meaningful destination , and again the modifying proposition— that
the journey itself is the destination.

The purpose of this essay is to provide some view of my thinking
regarding this “journey,” taking you with me on my quest for a mod-
icum of true knowledge of the martial arts. In our studies we attempt
to make complex issues more simple and easily understood, illumi-
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nating them for discussion, if you will. “There is a story,” [Fischer
cites Kaplan], ‘of a drunkard searching under a street lamp for his
house key, which he had dropped some distance away. Asked why he
didn't look where he had dropped it, he replied, 'It's lighter here!" [1]

It is true that if it is easier to see, a greater validity might be
bestowed. We will try to avoid the trap of quantitative fallacy, that is,
valuing that most which measures most. Just because there is a lot
of something that can be seen and apparently understood by lot of
people does not imbue that something with any special validity.

Lucidity is not always the mother of comprehension. The clear defi-
ciency of an understanding of cognitive formations, fallacies of gen-
eralization, special pleading, etc., has complicated the arts beyond
their usual convoluted misunderstandings. leaving, in effect, each
new group of practitioners ready to muddle the concepts anew.

«

For example, the analytical grouping of the arts, judo, karate, If
gongfu, jujitsu, aikido, into their separate classifications, is usually the
managed by considering their culture, function, sports relativity, or
by the personal characteristics of the originators, exacerbated by the only
“tendency to group [together] materials having the same or similar tool
form as an aid to memory (citing Robert Funk, director of the Westar
Institute). Academically accepted cataloging methods which depend you
on careful research are, for the most part, ignored. The resulting have
classifications mirror the perceptional rigidities of the classifier, and .
any bias or perceptional limitation can easily skew the grouping. It Isa
is often said, that “one should not become a prisoner of one’s own hammer,
methods,” and it is proper for us to say a few times that it wouldn’t
hurt those people inclined to categorize everything to take a few then
library methodology courses at their local colleges. Proper research every

habits are important: in our arts we are cursed information derived bl
from opinions looking for evidence. ”[The eminent theologian Kiing] prootem

noted the distinction between theology and history, and former’s looks
propensity to parade itself as the latter.” [Baigent and Leigh, the like
Dead Sea Scrolls Deception, 1991] l
Cloudy research is also fostered by what is called a “fallacy of a nail?”
cross-grouping”, a classification error derived from the use of a sin- Anon

gle illustrative example and special pleading. For example, there
often is a difference between the goals of a discipline and the actual
results obtained by the pursuit of those goals — kickers study
punching and so become experts on hand techniques, and vice versa.
Thus, kickers might be said to understand punchers and the punch-
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ers might be said to understand kicks. To separate schools into pri-
marily kicking and punching groups thus demonstrates “fallacious
cross grouping arising caused by special pleading.”

David Hackett Fischer writes the following in Historians'
Fallacies:

... To properly study groups, ...certain questions are likely to be relevant. An able
sociologist, Robert Merton, provides a useful checklist which historians might employ.
Merton suggests that the study of the structure of groups involves the following prob-
lems:”

. Actual and expected duration of the group.

. Actual and expected duration of membership within it.

. Clarity or vagueness of definitions of membership.

. Degree of engagement of members of the group.

. Absolute size of the group and/or component parts.

. Relative size of the group and/or component parts in reference to other groups.

. Open or closed character of the group.

. Completeness of the group; i.e., the ratio of actual to potential members.

. Degree of differentiation; i.e., status and role as operationally distinguished
within the group.

10. Shape and height of stratification.

11. Types and degrees of cohesion.

NeRiRe N Bie WY I R S

12. Potential for fission and unity within the group.
13. Extent and nature of interaction within the group.
14. Character of social relations obtaining in the group ....

15. Degree of conformity to group norms, toleration of deviant behavior, and insti-
tutionalized departures from group norms.

16. System of normative controls.

17. Degree of visibility and observability within the group.
18. Ecological structure of the group.

19. Autonomy and dependence of the group.

20. Degree of group stability.

21. Modes of maintaining stability.

22. Relative social standing of groups.

23. Relative power of groups.”

“... Other questions would have to be framed for group function and dysfunction, with
respect to members, non-members, and other groups. Moreover, a modification is
required to accommodate historical questions. All of Merton's questions can be set in
motion and studied on a temporal axis. A major flaw in sociology is its tendency to
cast these problems in static fortes. Historians, in this respect, can make a special con-
tribution. But before they can do so, they must make their answers to Merton's ques-
tions clear, explicit, precise, and accurate.” [2]

Clear, explicit, precise, and accurate are also needed to examine
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the arts as individual entities.

These implications of these questions are so broad and encompass-
ing, that including them here would so enlarge this work that we
would have to abandon the task at hand — that of understanding
the creation of the mental constructions underlying the sweeping
technical elements of our style. It is true that we can designate some
martial arts to be sports, and then group them by their rules, how-
ever, that sort of grouping has been done by the world martial arts
federations and we don’t need to replicate it here.

All that being said, it remains certain that we can designate the
arts as philosophical disciplines and group them according to their
precepts and principles. For our study here we shall proceed with
that choice.

Our arts are metaphysical, or, at best subjective, and because or
that, quantification and qualification is difficult, if not impossible.
Because of their subjectivity and lack of any tangible or measurable
content, we must use an oblique method of analysis—studying the
methods used in demonstrating and teaching their special particu-
lars. We can look for changes between the old methods and modern
methods, study the path of any morphing encountered in the propa-
gation of art, regress to the roots of the art, and from there make a
thorough examination of those changes. Doing this, we can gain an
“Gestalt” of the schism which caused the martial arts’ integral and
relative values to become meta-physical and cloudy. Who and what
we are, in the sense of the martial arts, is not clear. For those of us
who lay claim to representing a historical tradition, we must not
only realize where we are and to where we are going, we also must
be aware of where we began and how we got to where we are now. It
1s the “where,” “what,” and “we” that bothers me. I have a hard time
connecting the “what” to the “where” to the “we.” Where are we now,
what is our vehicle, and who is the we? That is the question.

For years martial artists have bumbled around in a miasma hop-
ing to experience a realization of harmony within a self-created
pseudo-violent existence. It is time to put a stop to that nonsense,
and use the tools of our higher education culture to define the mean-
ing and purpose of our art. Senior instructors must set aside any
well-cultivated cynicism and indifference and get down to business;
not the business of marketing the martial arts, but the business of
acquiring, understanding and promoting the deep values of the arts.
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We must produce a new kind of “cognitive restructuring,” one that
creates an appreciation of the tools, methods, and philosophy for
excellence that we can provide to our society. (3l

We are not Oriental, and, therefore, the subtle concepts of
Oriental philosophy must necessarily escape us in one manner or
another, at least so they say. We shouldn’t bemoan this alleged defi-
ciency nor try to assimilate various foreign habits on the grounds
that they will provide a certain ability to comprehend things
Oriental. It is almost as if some of our Oriental friends are thinking
along the lines of Mark Twain when he commented that: “Nothing so
needs reforming as other people's habits.” Our habits might need
changing, but not because they belong to Western culture. To facili-
tate comprehension, we should pick up the singular tools of the
great thinkers and doers of this special time and place, the start of
the 21st Century in the United States of America. To paraphrase
Mahatma Gandhi, "We must be the change we want to see in the
world." We are social missionaries to the public service, facilitators
and empowerers for success in life, and we excel at providing the
tools, methods, and philosophy for excellence.

Martial arts instill societal values quite different and apart from
the institutionally imposed ethics derived from civil law. The arts
provide a clear platform from which sound ethical discriminations
can be made, and it is said that “the martial artist can survive even
if there is no law.” We offer protection and survival for ourselves,
our families, and society. I myself definitely want my grandchildren
to practice the martial arts, if only for the sake of the survival and
prosperity of my family.

The task of instilling beneficial individual values is difficult
because we have been inculcated with ideas based on unreliable def-
initions and future promises which have arisen from the desire of
our leaders to impose a safe, orderly, and well-controlled society.
Control and harmony cannot exist as long each ethnocentric social
group hears with their own understanding and prejudices. We all
are fervently ordered to be orderly, commanded to be commanded,
and seduced with the word definitions and propaganda that appar-
ently makes our type of democracy palatable. But in the end, we do
our own thing, muttering that individuality must be the prime direc-
tive. This does not have to be so as we will discuss. (Read the end
note for Bertrand Russell’s comments on individuality).[4]

6.12



GENES The Conceptual Framework

A desired result of martial art training is a positive cognitive
restructuring that changes the way we interpret the events of life.
This cognitive restructuring greatly enhances the quality and values
of our lives, giving us the necessary tools to preserve those things
dear to us. An example of cognitive restructuring is seen through
paraphrasing Tobias Wolff — "When you become a...[parent], you
unconsciously don...robes of rectitude and probity. You're the author-
ity and you...[are expected to have]...it together."[5]

To achieve the greatest things possible, we must have direction
and consistency, a unification of purpose. This unification has been
likened to one hundred men rowing a boat; if they all row differently
and to different beats, the boat will not progress. On the contrary, if
they all row in unison and to the same beat, the movement is power-
ful and strong, and the boat goes somewhere. To make the unified
“beat” clear, we create a unified foundation, a conceptual framework.
Just as every institute of higher learning must present a conceptual
framework, clearly stating the organization, method, and direction,
and so, as an institute of higher learning, the Kwanmukan must as

well.[6]

The conceptual framework of the Kwanmukan defines the systemic
structure and philosophical concepts of our institution. For us, the
conceptual framework is constituted by the interplay of what we call
the gene-form, the schema-form, and the meme-form.

These terms are not commonly used in our ordinary daily life, and
because we consider a good understanding of them to be necessary
for a full comprehension of our stated conceptual framework, we
should investigate their intended. A sound comprehension of the
terms as used is vital to the creation and institution of the powerful
forces available to the Kwanmukan. Analytical research and the
resulting shared knowledge is one such force.

We employ the following terms, gene-form, schema-form, meme-
form. The “—form” is used as a combining device meaning “having
the form of.”

GENE: A DEFINITION — We use the word gene when we actually
mean the complete body system. We could substitute the words:
physical, body, or corporeal, which mean the same, but for our eso-
terics, we feel the usage of the term gene-form is more appropriate.
The word itself was introduced by the Danish biologist Willhelm L.
Johannson in 1911 and refers to the basic physical unit of heredity.
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We use it here it to describe the entire physical system resulting
from the synergy of products of our genome, our comprehensive
genetic structure.

MEME: A DEFINITION — "Meme" is defined by Webster’s Dictionary
“as a cultural item that is transmitted by replication in a manner
analogous to the biological transmission of Genes.” The Oxford
Dictionary’s describes it as: “ [an] element of culture or system of
behavior that may be considered to be passed from one individual to
another by non-genetic means, i.e. esp. Imitation.” The word was
coined by Kenneth Dawkins, a US Biologist who referred to the
Greek word mienisthal, meaning to imitate, to copy.

Dr. Susan Blackmore, an English Psychologist expands the con-

cept further in an article in the Skeptic, The Power of the Meme Meme.
[7]

“If Dawkins is right then everything you have learned by imitation
from someone else is a meme. This includes all the words in your
vocabulary, the stories you know, the skills and habits you have picked
up from others and the games you like to play.... The copying of
memes is done by a kind of "reverse engineering" by one person copy-
ing another's behaviour, rather than by chemical transcription....[Dr.
Blackmore suggests] that once genetic evolution had created creatures
that were capable of imitating each other, a second replicator was born.
Since then our brains and minds have been the product of two replica-
tors, not one. Today many of the selection pressures on memes are still
of genetic origin (such as whom we find sexy and what food tastes
good), but as memetic evolution proceeds faster and faster, our minds
are increasingly the product of memes, not genes. “

SCHEMA: A DEFINITION — “Schema is defined as an underlying orga-
nizational pattern or structure. In Kantian epistemology (that part
of philosophy that deals with the origin, limits, and nature of knowl-
edge), a concept, similar to a universal by which an object may be
apprehended.” Theories of developmental schema proposed by the
Swiss psychologist Jean Piaget have been robustly applied by the
educational institutions of this country-[8] 9]

CONCEPTUAL FRAMEWORK: A DEFINITION — The conceptual framework
of the Kwanmukan is created, inculcated or internalized by practice
of our standards. The evidence that the standards are correctly in
place is found by examining one’s entire martial art’s presence and
actions, the displayed particulars of which we will assign the term
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“indicators.’[10] [11]

INDICATORS: A DEFINITION — In testing for qualifications, it is these
indicators that must be examined. If they are not present or illumi-
nate flaws that contravene the required concepts, then the proper
corrections must be made. Pinning down the deficiencies demon-
strated by the indicators is complex and is subjected to intense
study by our technical councils. [12] To overvalue the performance of
the standards while minimizing the exploration for what they might
have created (the indicators), is, simply put, stupid — or, in a kinder
sense, ignorant. In Understanding Stupidity, James F. Welles, Ph.D.,
writes:

“In an epistemological context, stupidity is the failure to gather and use
information efficiently. Traditionally, self-deception has been consid-
ered only in terms of the use or abuse of information present within a
cognitive system—that is, a person would have to "Know" something
in order to deceive himself about it. However, we must acknowledge it
is also self-deceptive (i.e., misleading) and usually stupid for one to
refuse to gather new, relevant information about matters of impor-
tance.”

“Thus, when considering stupidity in relation to knowledge and data
processing, it is imperative to distinguish between the related phenome-
na of “Agnosticism” and “Ignorance.” Both words may be used to indi-
cate the condition of “Not knowing," but they describe different ways
of maintaining that condition. Pure, innocent agnosticism is not really
stupid, in that it does not indicate an inability or unwillingness to learn.
Agnosticism is the cognitive state when (unavailable) to an individual
or not present in the environment in a form discernible to the sensory
apparatus of the living system (person, group, etc.).”[13]

The over-emphasis on testing to the standards and the real lack of
ability to read the clues or indicators that the system requires; those
which were to be created by the standards, is a common error of
many examination systems. The failure to display the esoteric indi-
cators of the Kwanmukan, and the collateral failure to recognize
their absence must be directly addressed by the Shihan-in-charge. If
not, then the end result is that we have presented the method and
ignored the results, which were the raison d’étre for the method.

The understanding of schema is necessary for the development of
conceptual framework, although schema itself can be called o con-




The Conceptual Framework FACTOIDS

ceptual framework. But here we use the term shema in the micro
sense— the information gained from perception, a “percept,” which 1s
defined as the mental result or product of perceiving. This is to be
distinguished from the act of perception. Some psychologists propose
that perception creates factoids, bits of unsubstantiated information
that trigger the search of the schema base for a recognizable pattern
to which they can refer. It is widely held that if the schema is not
present to support that which is perceived , then the perceiver is
functionally blind to the thought or event. The same is true for the
recognition of word meanings, “connotation.” Connotation refers to a
set of attributes constituting meaning and necessary for determining
the applicable patterns of comprehension. (“Denotation” is the defini-
tion as written in a dictionary).

In the process of decoding that which is perceived, the mind search-
es for patterns, and if it cannot find one to which it can connect, it
creates one of its own, which then becomes an unsupported reality, or
a factoid. The factoids are normally held in short term memory but
sometimes become a part of the general schema and create trouble-
some unsupported realities.

Unfounded realities cause real problems in the replication of mar-
tial arts memes. If the schema is not present to make the perception
accurate and true, then the mind will only recognize what is readable
to that mind at that time; important understandings may be entirely
masked by stubbornly held schema and the resulting functional
blindness to new and unfamiliar information. It is easily understood
that if you don’t read Russian but do read English, and if information
is presented in both languages, you will only understand that which
1s written in the language that you can read. Even if you have a per-
functory ability in Russian. If you do not have a feeling for Russian
culture, you probably will interpret the true meaning of the text
incorrectly.

Thus arises the difficulty of attaining knowledge through individu-
al perception. Philosophical methods such as positivism, reduction-
1sm, rationalism, empiricism, holism, etc., have been used by great
thinkers of our culture to find and examine universal truths, but all
these devices are only partly useful as an “imager” for martial arts
study.[14]

Plato pointed out “... that we do not obtain our knowledge of ...
things from this world of shadow and illusion. Instead, we obtain it
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directly from the real world of forms itself. We have perfect inborn
knowledge of that world which is, he suggests, forgotten at birth,
and then obscured by layers of errors caused by trusting our sens-
es....”—Deutsch— The Fabric Of Reality- The Nature Of
Mathematics[3] Important insights into the knowing of anything are
found in the questions asked by Plato and George Orwell. In
Knowledge of Language, Noam Chomsky, an institute Professor at
MIT, puts the questions in order: ”...[Plato]...how we can know so
much given that we have such limited evidence...[Orwell]...how we
can know so little, given that we have so much evidence. The first
problem we might call ‘Plato's problem,” the second, ‘Orwell's prob-
lem, an analogue in the domain of social and political life of what
might be called "Freud's problem" [16]

Masters of the martial arts should see a parallel humor in this. If
we might be so loose as to use one of our neighboring, self described
masters of the martial arts as an example — we might ask a like
question regarding his knowledge: How comes it that this great-mas-
ter claims to know so much when it’s obvious that only a small
amount of information was utilized? On the other hand, how come
that this great-master knows so little with all the information avail-
able? This 1s a real paradox and is analogous to the young man who
liked to hang out in the library, and thus considered himself well
read.

Defining knowing is a problem-—a clear definition of knowing the
exact meaning of anything defies us. The word “know ” is in itself
difficult to know. I think that we must accept the solution proposed
by Dr. Chomsky:

...to coin the term cognize, “assigning it an extended range of infer-
ence. In understanding, we might...cognize...innately given principles
that are further articulated by experience to yield the mature system of
knowledge that we possess. The term “cognize” is similar to “know.”

In general terms, knowing contains facts and inferences. Lord
Bertrand Russell writes:”...[We] regard certain facts as 'data’, from
which laws and also other facts are 'inferred'... The conception of a
'datum’' cannot be made absolute ...[Datum] should mean something
that we know without inference... [In defining] ...both 'knowledge'
and "inference'....all our data for knowledge of the external world
must be of the nature of percepts. The belief in external objects is a
learned reaction acquired in the first months of life, and it is the
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duty of the philosopher to treat it as an inference whose validity
must be tested.... (in An Outline of Philosophy) ...“I17]

The belief in external objects and events incorporates a sense of
reality regarding cause and effect, study and testing, conscious deci-
sion and the consequent action as it has been imbedded in our mind
through our culture. (18] We should realize that reality is not fixed,
and apparent truths can be reinterpreted though a broad application
of Oriental philosophies or by interpretations proposed by quantum
physicists. The explanation of blocking memory and imagination to
reside in a virtual “now” is important to the study of conceptual
frameworks and will be dealt with in a subsequent treatise.

Our conceptual framework includes an understanding of how our
national culture promotes the resolution of conflicts by means of con-
frontation. The martial arts arose from the need of societies to pro-
vide a survive the most aggravated type of confrontation. Ancient
philosophers decided that “to confine the possibilities of violence”
was of greatest advantage to society, and that the pre-requisite
understanding of violence could be found through self-examination
and self-discipline. The martial art deal in violence, the suppression
of which is the highest example of ability. “What is the value of peace
and tranquillity,” asks the master ?

This society has a problem with conflict resolution because of colli-
sions between intransigent cultural interests. Martial arts contain
the same intransigent cultural interests which we must displace if
we hope to prevail in our fight to promote the social values of karate.
We must clearly understand the problem resolution method of our
society. For example, in the legal community, justice is served if the
process of the law has been followed — for the ordinary person, jus-
tice is seen in the result of that process. The legalists say the result
is most often correct if the process is followed—but, the layman
notes the obvious miscarriages of justice that abound as a result of
that process. The legal process that we use originated in England
centuries ago to sustain the rights of the individual against the
crown, and our legal principles stand apart from the Napoleonic
Code as practiced in French law. The elevation of the “process” over
the search for truth is said to be the way to reveal the greatest
degree of truth — opposition by confrontation is thought to best
evoke the various possibilities of truth. As repeated throughout the
fabric of the law of our nation, precedent, precedent — precedent,
which translates to: “To know where we are going, we must under-
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stand where we have been.”

To set the background for the understanding of solving problems
through confrontation resolution, we can set out the following propo-
sitions:

In this century, we never really had a confrontation between com-
munism and capitalism — state capitalism vs. corporate capitalism
was the issue. Corporate capitalism held the promise of change by
democratic methods and had inherent controllers such as unions for
extremes of action. After severe societal problems, changes could be
made by an aroused citizenry. Not so with state capitalism, which
was primarily concerned with order and bureaucratic control. Today
the United States incorporates both systems. Corporate capitalism
and state capitalism are both resident in our nation, but in differing
institutions. Two fine examples are: the differing political systems of
the state government and the university government. Social histori-
ans are now observing that the defense of corporate capitalism by
our government is starting to resemble Spain’s defense of
Catholicism during the Counter-Reformation. It should be noted that
in both cases important controls were lacking; in the Spanish case
the Inquisition arose, and in our case we have yet to see what the
diminishing of the unions will bring. (It is duly noted that we have
developed our own form of “inquisition,” our own auto de fé— the
Internal Revenue Service.)

Problem resolution 1s achieved in State Capitalism by means of
confrontation. This method of solving problems is resident through-
out all our institutions, except for the pseudo-confrontation found in
canonical law (the church) and our deeply organized “education-land”
(often called “OZ”) which extends the concept of “please your boss” in
order to gain tenure to new extremes.

In the martial arts, we resolve conflicts — How? — Quit? — Don’t
come to class? — Change teachers? — Punch em in the nose? —
Wrestle? — How? Proper investigation of problem resolution consid-
ers all the aspects of the situation— body language, the perceptual
abilities, perceptual rigidities, and cultural biases ete. In our train-
ing we exhaust the extremes of confrontation possibilities, from a
possible irritating closeness to a detested fellow student, or perhaps
something as simple as being in a bad mood, to the violent extreme
or dangerous physical combat. The scope of confrontations experi-
enced in the martial arts is truly awesome. I myself am confronting
the consequences of aging and the consequent forced change of my
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personal practice. There is nothing else like the martial arts in the
world, and I can say, without reservation, that a life without the
abilities bestowed by our disciplines is not anywhere nearly as great
as it might be. It is a real tragedy that training halls are now so
commercial that the historic ability of the martial arts to conquer
yourself, your environment, and your antagonists is in danger of
being discarded in favor of momentary notoriety.

Having defined the terms pertinent to our conceptual framework,
we should now identify the historic periods in the development of the
conceptual martial arts. We can identify eras where specific martial
arts terms referenced a common understanding, and note the times
when the understandings changed or ceasing to be commonly held
(ie. the meaning of kara.) It is important to know what we mean
when we say something. For our research it is critical to understand
the functional meaning, stripped of any historical overlay of cultural
bias and misunderstand. We need to understand the root forms from
which modern nomenclatures arose. If we don’t understand the vari-
ances in regional connotations during different eras, we can easily
confuse basic terms such as karate, gongfu, budo, jujitsu, kata, etc.
Such misunderstandings can cause one’s practice to be restricted to,
or excluded from, disciplines based on someone-else’s mis-formed
definitions.

“Thus, [Welles writes, and I will paraphrase a bit] there are three
methods by which we can induce irrelevance: 1 ) adhere to an obso-
lete verbal value system while adopting new behaviors, 2.) adhere to
obsolete behavioral norms while professing new values, and 3.)
devise a compromise conflict between necessary behavior and con-
verted values. All three are maladaptive in their own ways, but the
compromise conflict condition is by far more common than the two
extremes, as it disperses stress over both fields.”

“The first method is the English mode of clinging to tradition while
moving toward resolution of real problems. The history of the House of
Lords is an admirable example of a traditional system retaining its tradi-
tion and little else while Commons tends to reality. The second method
is that of the phony liberal who agrees that change is necessary but
never gets around to it. A folksy example would be the American who,
in the 1960's, agreed that the schools would have to be integrated—
someday. The third method (i. €., compromise) is one of virtuous prag-
matism: one adapts as necessary and makes it appear to be ideal. An
example of this process is found in the optimist who tries to convince
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himself and anyone who will listen that necessity is "Right on,” this is
the best of all worlds possible at this moment, and current behavior is
the realization of historic tradition and religious morality.”

“All three methods reduce dissonance by distorting information—by
denying reality and/or inventing fantasy. This distortion is the mecha-
nism.” [19]

Definitions belong to the age in which they are used. In my studies
throughout the world, it has become clear to me that four major
eras, or historic times, pertaining to the usage of modern martial
arts terms are easily discernible. I suggest we name them, starting
with the newest first: 1) The “Modern” Era, 2) The “Traditional” Era,
3) The “Old” Era, 4) The “Historic” Era

Today’s era is the modern era, defined by the presence of the
media, television and cinema, which began to have influence about
1970. Before that, we can discern the traditional era, which began at
the end of World War II and extended to our era, the era of the
media. Before the traditional era, lies the old era, which began
slightly before 1900 and extended to the end of W.W.IL. Pre-dating
the old era was the historical era.

In the historical era, the separation of the various disciplines was
not clear, combat utility was vital, and transfer of information from
one group to another was accomplished only with great difficulty,
resulting in a limited sharing of knowledge. Linguists understand
that the dialects of many Asian languages are actually different lan-
guages, and communications were often limited to pictographs or the
ability of visiting travelers to recall the necessary specifics from
memory.

In the old era, the arts moved to Japan, karate assumed an
“empty-hand” philosophy, physical education concepts entered the
arts, and regular class teaching began.

In the traditional era, sports tournaments began, katas changed to
make learning easier, federations started, and the great teachers
withdrew, becoming luminaries and thus less accessible to the ordi-
nary practitioner.

In the modern era, marketing, medals, money, media coverage,
became the words— and —the great masters are disappearing,
replaced by media celebrities. Many masters have become “The red

6.21



The Conceptual Framework INTERDISCIPLINARY PEDAGOGY

queen in drag.”

Paul Krugman, in an article for USA Today, — Mangled Language
Fueled European Mess, seem to have been written exactly for those
masters of our arts:

”... Listening to a ...[karateka]... reminds me always of that scene in
the movie Annie Hall in which Woody Allen and Diane Keaton have a
seemingly innocuous conversation in ordinary English—but in which
foreign-film-style subtitles tell you what they are "really" saying. For
example, when a...[karateka]... says, "Although we may wish other-
wise, experience does suggest that in some cases there is a trade-off
between the goals of widening and deepening the community," the sub-
titles—for those who know how to read them—say, "Boy, we really
made a mistake letting a Third World country like ...[one that they
don’t like]... into the club, and we're not going to make that mistake
again. [20]

Be that as it may, I don’t think that we have to lose anything in
the here and now. If we adhere to our conceptual framework, inclu-
sive of the body, schema, and meme-form, test for indicators and not
standards, and recognize the need for a cognitive restructuring of
our advanced members, we can keep our arts and all that they con-
tain. The appropriate approach is to maintain a strong, consistent,
internal standard, quantifiable, integrated, and related.

INTERDISCIPLINARY PEDAGOGY AND VIRTUAL REALITY

As we have studied, the interdisciplinary pedagogy of the
Kwanmukan can induces a perceptive and cognitive restructuring.
Searching our knowledge base with that new comprehension, we are
then poised to challenge the claims of certain other martial disci-
plines that they are separate identities and we are strangers to
them, and if we want to enter, we must do so as penitents, discard-
ing that which we have so carefully nurtured: in effect — we must
dump out our coffee to drink theirs — even if ours is “better.” To
challenge these unfounded claims, we must fully understand the
assemble of the complex matrix put together in their defense. In
some cases it does appear that certain groups of practitioners have
named an art and then gone out and acquired it—invented it?
“Traditionally, [writes Welles] self-deception has been considered
only in terms of the use or abuse of information present within a
cognitive system—that is, a person would have to "Know" something
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in order to deceive himself about it....”

Material for the proof of these claims is suspect and borders on the
area of metaphysics. When confronted with the question, how do you
know that, the replies echo the words of Mark Rosenfelder: "When 1t
comes to etymology, the standard of proof too many people use is
'Doesn't violate any known laws of physics."

Where did the knowledge come from? Good question? Possibilities
of beliefs seeking justification? How in the world did the definers of
the arts come in contact with the definition they propose and why
are they self-exclusive?

Seeking similar answers, philosophers have agitated themselves
for years in an attempt to resolve the fore-noted “basis of knowl-
edge” questions asked by Plato and Orwell — In the first instance,
given the dearth of knowledge available to the human mind, how can
we know so much- and in the second, given the great amount of
knowledge available to us, how can we know so little.

An understanding of the apparent paradox is emerging from stud-
ies in the field of modern computer science—that is—we construct a
virtual reality.

David Deutsch explains virtual reality in this manner: [21]

Imagination is a straightforward form of virtual reality. What may not
be so obvious is that our 'direct’ experience of the world through our
senses is virtual reality too. For our external experience is never direct;
nor do we even experience the signals in our nerves directly - we would
not know what to make of the streams of electrical crackles that they
carry. What we experience directly is a virtual-reality rendering, conve-
niently generated for us by our unconscious minds from sensory data
plus complex inborn and acquired theories (i.e. programs) about how to
interpret them.

We realists take the view that reality is out there: objective, physical
and independent of what we believe about it. But we never experience
that reality directly. Every last scrap of our external experience is of vir-
tual reality. And every last scrap of our knowledge - including our
knowledge of the non-physical worlds of logic, mathematics and philos-
ophy, and of imagination, fiction, art and fantasy - is encoded in the
form of programs for the rendering of those worlds on our brain's own
virtual-reality generator.
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So it is not just science - reasoning about the physical world - that
involves virtual reality. All reasoning, all thinking and all external expe-
rience are forms of virtual reality. These things are physical processes
which so far have been observed in only one place in the universe,
namely the vicinity of the planet Earth. We shall see in...that all living
processes involve virtual reality too, but human beings in particular
have a special relationship with it. Biologically speaking, the virtual-
reality rendering of their environment is the characteristic means by
which human beings survive. In other words, it is the reason why
human beings exist. The ecological niche that human beings occupy
depends on virtual reality...directly ....

Other eminent physicists also have proposed that the human mind
creates a virtual reality that confers the greatest accuracy by using
the imagination as a tool. It could be said that the imagination can
be flawless, but since we have previously studied that the human
imagination is reliant on memory and schema, we realize that flaws
in the schema-form and the meme-form make imagination subject to
what is called “perceptual rigidity,” a form of prejudice arising from
ignorance. The bias of perceptual rigidity can be likened to a kind of
functional blindness. This functional blindness has many form, as
Woodrow Wilson noted: “Inaccessible knowledge is dead knowledge.”

When we attempt to grasp an overview of the arts, the visualiza-
tion created is, in fact, the formation of a virtual reality. The build-
ing blocks of this construction are the schema-form and the meme-
form, which come from where-ever, (and in some cases and for some
people it is really a where-ever). Some martial arts teachers have
limited interdisciplinary training and although their experience
might be broad, it may still be restricted, which, in this sense, is a
kind word for ignorance. Instilling your own functional illiteracy in
students is a form of censorship, and the grouping of students by per-
cetved ability is a form of discrimination. We certainly don’t want it
said that we propagate illiteracy and advocate discrimination, do
we?

The essence of a particular martial art is difficult to ascertain and
Lord Bertrand Russell makes a good point when he writes:”...[About]
a question which must trouble any deductive theory, namely: How
are first premises obtained?...I shall not give Aristotle's theory in
detail, since it depends upon the notion of essence. A definition, he
says, 1s a statement of a thing's essential nature. The notion of
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essence is an intimate part of every philosophy subsequent to
Aristotle, until we come to modern times. It is, in my opinion, a hope-
lessly muddle-headed notion, but its historical importance requires
us to say something about it....The 'essence' of a thing appears to
have meant 'those of its properties which it cannot change without
losing its identity...”[22]

When we are asked to identify the essence of a martial arts disci-
pline, a virtual reality formed and consulted, the resulting answer
then held out as a truth, too often an unsupported truth. To put it
another way, when the mind attempts to grasp a complete picture of
an art, it recognizes and relates to previous knowledge and experi-
ence, ignoring that information of which it has no knowledge.

For example, a T’ai Chi teacher may say “T’ai Chi is unique and
separate from karate,” but when he wants to do more than a slow
form, he teaches kara-te (which remember has the deeper meaning of
Chinese hand), all the while thinking of and identifying what is he is
teaching as T’ai Chi. Of course, that teacher may have no knowledge
of karate and so may incorrectly deem everything taught by him as
exactly fitting to his discipline of T’ai Chi. A similar analogy can be
made concerning many teachers of karate

This is a brief aside, but as it fits this discussion, I will digress for
a moment. In this country, we have a well-known tendency to treat
foreign study as superior to domestic, and raise those who have stud-
1ed abroad to a level of superiority. This is illustrated in the following
story. When I first started to study Spanish at Akron University, Dr.
Lijeron, my Spanish teacher, asked me why I wanted to study
Spanish? I answered that it would be an intellectual feat. He then
pointed out that all the idiots in Spain speak Spanish. Similarly,
when an eminent karate luminary said that he had lived in Japan
for a long time, had interviewed many of the old masters, and thus
had a superior knowledge of the arts, I thought to myself that the
same “idiots in Spain speak Spanish” would apply. Indeed we all
know many American karateka who have lived here in this country
all their lives, and still don’t understand American karate, and
indeed may not even understand their own American culture.

“Stupidity thus results both from and in perceptual limits on learn-
ing which prevent a system from recognizing its own intrinsic limita-
tions. A new idea is not judged objectively by an independent stan-
dard but is regarded primarily as a challenge to the prevailing
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ego/social system. This is an emotionally based, usually subconscious
reaction. Only secondarily can the cognitive content of new informa-
tion b